Literacy Guide 2017

Each unit should have some sort of hook .or purpose to it
- this may he project driven .or have o separate purpose

of ks own.

Ldeas/examples:

Write to the Metro serwvice requesting their support

Write to h.ead/d.eputg)wadaboutarzai,or Jictional issue
Write to .o character/real person

Write to create .a ,b,o,ok/,dj/s,p,l,wé for exhibition

Write to share with .an audience.

Step |: Starting piece.

A WAGOLL shown .and read to the children, they then
write o version of this text type.

This reveals what skills children have in writing this text
type - some features of writing may hbe picked up from
just seeing an example first and would not necessarily

This piece of writing then informs the teaching .and
learning required hefore writing their pirst draft.

Ideas for how to gather evidence of the starting piece:
e A wiritten piece of work - children write a version of
this text bype.
e A chopped up WAGOLL (different to that shown) .and
children to re-order it .and stick into .correct order.
e Claoss discussion - recording what children know



. Group discussion - post it notes, pic collage, etc of
evidence of what they know about the text so for.

CANNOT prowvide o WAGOLL for children to lahel features
- this is part of unpicking the WAGOLL .in the .next stage.

Step 2: Analysing WAGOLL and generating rubric

Before generating the rubric .or starting to learn the text
through talk for writing, use this session to teach reading

Lesson should focus on 2 strategies. Teacher to model
reading and pulling .out how they can unpick part of the
One strategy must be hreak down .and repair (vocah). As
children learn more strotegies in guided reading, more
strategies can be used in the session.
Children then have time to practise using these strategies
to unpick the WAGOLL.

End session with practising developing questions about
the WAGOLL hoased .on strategies .and talk about how they

could arswer.
Ewvidence in hooks:

Read Aloud Think Alouwd sheets

Vocabulary learning .mats/sheets

Copies of WAGOLLs with .annotations on

Questions linked to the strategies .answered

Pic ,coU,agz/,pu/s,t it notes .annotated with key discussion
points

Photo of group ideas heing scribed.



Viaries depending .on key stage in order to maintain hest
proctice that w.orks for owr children.

KSI - talk for wiriting .approach by learning WAGOLL .and
linking section being learnt to features .as they .ore
learning. Lmitation Stage.

KS2 - lesson where children read through .and discuss the
WAGOLL, children then w.ork in pairs with a blank rubric
roting features (adult questioning wvital). Gallery .critigue
of rubrics, reflection then 2 classes coming together to
Jormulate a syear group rubric for the text - ensures

Possible wse of iPads/ICT to support learning:

KSI - talk for writing appro.ach.:
May record ~erhalisations/actions .and .add to seesaw -
stickers in hooks to reference.

KS2 - unpicking the WAGOLL
May have copy of WAGOLL .on seesaw (could .also record

an adult/child reading it to support children w.orking on
this independently).

E~xidence in hooks:
A copy of the rubric for the unit Cagmed Qs Ajear ,g,r,oup).
Rubric .non-negotiables:
* Green and Gold features.
* Same rubric for whole class (J@g@rzd. A0 promotes
achievement for all but strives for excellence).
* Key features of the text type (genre resource can he
used to support what features are required for
different text types).




* Key GPaS .ohjectives for the year group (may focus
on specific ones).

Lesson ohbjectives should come from the rubric as these
e skills required for the piece .of mwuriting for this text
biype.

Must hove .o mini of | week of lessons (5 sessions)
to ensure progress from storting piece to first draft.

Skills. lessons .must be o range of:

TestBase type questions focused on a skills;

Green/Gold skills sheets;

Lncidental mwriting to ensure still have extended writing in
hooks but with a skills focus;

Small chunks of writing focused .on .o skill.

One skills session MUST he the explicit teaching .of
spelling.

This session needs to look .at .a rule/spelling pattern from
AJOULL AJRO GLOML.

With the spelling ,w,l.e/p,a,ttefn sou need to look .at words
and explore how the rule works (discuss exceptions too).
Explore the origin of the word - where did it come from?
How it is formed.

Explore word meaning .and word families - how do the
words link together?

This includes looking .at homophones - E.g. their, there,
theyre.

Time given to practise common exception w.ords too.



More training to follow this year - I can .also support
planning these sessions too.

KSI/LKS2 - Phonics is .not teaching spelling. Whilst
decoding (recognising the letters that make sounds) is
needed, encoding (/W,riti.ng,thziettex/s,to make sounds) is a
know the sounds.

- Spelling has heen a historic issue at our school.
Both KSI .and KS2 interim .assessment framemw.orrs
(ITAFs) require spelling to be .accurate for expected
standard.

Possible wse of iPads/ICT to support learning:

Use of KAHOOT (lots already made for GPaS, lots
that can be adapted and .are very quick to make
originals too). It is free to sign up.

* Use seesaw to add learning prompts (PDFs, ~ideos,
photos, voice recordings, websites etc).

Use of seesaw to record w.ork.

Use of padlet to create a ‘spelling demon’ list .or
definitions/ideas linked to GRaS .ohjectives.

E~xvidence in hooks:

Range .of APad/ICT mw.ork and also hook w.ork.

At LEAST one skills session should be quality marked -
this is where syou con make your higgest impact on
,pf,o,g,rm/lzaxw before the children write their next draft.
This should also he in hooks.

Step 4: First ,d,r,azﬁt

Children reminded of skills and the purpose .of writing .and



have o first attempt at writing their piece. (KSI - this is
innowvation or could he irwention depending .on how
confident children have heen with text. Lnnovations .may
have heen written as part of skill session)

Rubric to be provided in order to support the .children in
their wuriting.

Ew~idence in hoocks:

Written piece of w.ork - this may be typed.

Marking expectation:
Teacher to wse rubric to indicate what features have heen
included in w.ork.

Ldentify .o section for critique.

Step 5: Critique

Teacher identifies .one section of writing for critique.
This .makes it more focused .and supports developing
Use of gallery critique to support children.

How do I? will need to he modelled .and supported .as
appropriate to iyear ,gfnu,p/mLLd.

Positives .must be identified to celebrate successes.

Suggestions .must be helpful and specific - linked to rubric
and how do I? question.

Children then wse critique to re-draft just this one section
of writing.



Enables children to focus on improvement adwvice and act

upon this more effectively as they .only have .one section
to focus their attention .on.

Teacher can then provide more effective verhal .and
immediate feedhack to support improvements.

Re-drafting can be done .on iPads, bhut will need to he
evidenced in hooks so that progress is clear.

Step 6: Final draft

Final droft to pulfil the purpose of writing.
Signified in some way - typically ‘special paper.

Advice from critique can then be applied to each section .of
the wiriting .and they hove already .one section to ‘copy
from improwving in previous step (,c,rwlq,uz).

Clear expectation that each section should be improved
using critigue. This ensuwres that quality improvements con

N.o requirement to mark a final droft - this is the childs



